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1. Introduction
  Jonathan Higgins (JH) and Genri Okui 
(GO) have “reverse team taught” the 
course “English Reading” since the 2017 
academic year. They have reported on the 
practice and described the methodology 
of “reverse team teaching” in previous 
papers1). The first object of this paper is to 
analyze the practice during the academic 
year 2019-2020 and to explain the teaching 
process. The second object is to report the 
consequences and considerations. ‘Japanese 
language role-play’ which was first adopted 
in the 2019/20 academic year and continued 
for 2020/21, is explained and analyzed. The 
change of assessment method, first adopted 
in 2019/20 is also examined. Finally, some 
practical modifications were required due 
to the Covid-19 global pandemic.
2. Introduction of Japanese language
　Role-Play.
1) Teaching Aims
  JH and GO added a new step to the lessons 
for the 2019 course: role-playing in Japanese 
(all students are native Japanese speakers). 
Short English dialogues between doctors/
nurses and patients/patients’ parents 
were translated into Japanese by GO. The 
translated dialogues were distributed to 
students at the start of lessons. At the stage 
just before the students would normally do 
English language short dialogue role-play 
they were first asked to practice the same 
dialogues, but in Japanese. The aim was to 
encourage students to think and express 
feelings and emotions suitable for the short 
dialogues and discourage a plain or ‘rote’ 
verbal delivery.
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  JH and  GO hoped  tha t  s tudent s ’ 
‘performance’ of the English role-play would 
be improved if they better understood the 
‘emotional content’ of the skits. Healthcare-
related dialogues often have emotional 
undertones but Japanese students struggle 
to realize these subtle features of English 
dialogue. Of course, the object of the 
course “English Reading” is not to improve 
students’ speaking skills, but to raise 
students’ reading skills. As previously 
reported, in order to raise students’ reading 
skills, speaking training was introduced in 
2017/18 and has been expanded upon since 
then. The introduction of practice in the 
students’ native tongue is seen as a further 
expansion.
  JH and GO had previously realized that 
students had some difficulty in completely 
understanding the English language 
skits. The difficulty level of the English 
used in the course textbook is not high2). 
However, Japanese students have very 
few opportunities to use the English 
they have studied in high school in any 
practical situation. The students are now 
asked to use medical English terminology 
in meaningful contexts. It is unlikely that 
any of the students have experienced 
such situations but they do possess the 
necessary skills to role-play in their native 
language. JH and GO hoped to transpose 
these skills to the students’ performance 
during English dialogue practice. Taking 
the students’ English language limitations 
into consideration the content was altered 
accordingly. JH has always lectured the 
students in brief and clear English, and 
GO has provided bilingual support where 
necessary. Nevertheless, the “Hay Fever 
Shock3)” was reason enough for them 
to reconsider their former support for 
students.
  JH and GO acknowledge that Japanese 
college students have already studied 
English formally for at least six years. 
But these lessons were led by Japanese 
Teachers of English (JTE) sometimes 
assisted by an English language native 
speaker (Assistant English Teacher 
AET). JH and GO hope English lessons, 
led in English, with bilingual support 
allow students to experience a learning 
environment different from what they had 
become used to in high school. They need 
to concentrate hard to understand skits 
written in English. The textbook provides 
little Japanese language explanation of 
content and context. The students need to 
use their own initiative to look up words 
and to imagine the meanings of skits. 
This method may be the best way to 
teach English. However, it doesn’t result 
in immediate effects4). Nursing students 
graduate after three years and it may be 
many more years before they are faced 
with a situation where their English 
language training can be put to practical 
use. Assessing the usefulness of these 
lessons can only be done in the long term. 
JH and GO thought that they shouldn’t just 
wait and hope that students will make good 
English speakers and readers and be able 
to use practical phrases which include, for 
instance, “Hay Fever”.
  JH and GO also hope that this method will 
be useful locally. Most hospitals and clinics 
in Iida City don’t provide interview sheets 
in English. Many foreign residents can 
understand spoken Japanese but written 
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Japanese, such as a medical questionnaire, 
is too complicated. However, if the written 
questions can be asked in Japanese and 
some complicated expressions translated 
into English the foreign patients can 
understand sufficiently.
2) Process of Practice
  As already detailed, role-play in Japanese 
was introduced in the lectures to happen 
immediately prior to role-play in English. 
The lesson plans generally adhered to the 
following steps: 1. review of the last lesson, 
2. vocabulary building, 3. listening (including 
comments on the skits, and “Speak it 
Louder”), 4. role-play in Japanese, 5. role-
play in English. 6. review and additional 
group practice of difficult pronunciations/
vocabulary.
  During ‘4.role-play in Japanese’, students 
in previous years would walk around 
the room and find 3 partners with the 
worksheet in their hands. The worksheets 
contained a Japanese translation of the 
English skits. GO translated the skits 
from English to Japanese for every lesson 
since the translations in the publisher’s 
teachers’ manual were too literal . In 
addition JH often made minor alterations to 
the English vocabulary to reflect modern 
language usage. GO and JH used first-
hand knowledge of Japanese language used 
in hospitals and clinics in Japan to create 
better balanced dialogues.
  JH and GO were able to make time during 
the lectures for this new training since the 
original lessons (2018-2019) were designed 
with at least 10-15 minutes ‘free time’ at the 
end of each class during which JH would 
use ‘time fillers’ such as the vocabulary 
game: ‘English charades’. These activities 
are always very popular with students and 
provide an important ‘cool down’ from the 
intensive 70 minutes of English study.
3) Consequences and New Issues
  Students’ performance during role-play 
in English improved compared to previous 
years. Students showed improvement in the 
correct use of intonation, individual word 
stress and sentence stress/rhythm. The 
students demonstrated that they better 
understood the ‘nuances’ of the dialogues 
they uttered.
  At the same time JH and GO identified 
the following issues. First, this new training 
might provide a negative motivational 
influence for students to understand 
English skits in English, because of the 
translated skits. No matter how hard 
students concentrated trying to understand 
the English dialogues they knew eventually 
t h ey  wou l d  r e c e i v e  t h e  J a p an e s e 
translations and could then ‘mentally relax’.
  Second, the translated skits could 
negatively affect the teachers’ ability to 
devise appropriate course assessment. GO 
needed to reassess his end of semester 
‘paper test’. Students now possessed an 
accurate translation in English and Japanese 
of the ‘English Reading’ exercise. A simple 
rote memorization of these sentences would 
allow students to gain perfect marks in the 
paper test. This would not accurately assess 
their understanding of the course. It would 
only demonstrate their ability to ‘parrot’ the 
teachers.
  JH and GO decided to ignore any negative 
motivational influences for students to 
understand English skits in Engl ish 
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since the alternative of better overall 
understanding was the ultimate goal. 
The teachers chose to raise the speaking 
performance of students as a priority. 
They further decided that students 
would be better prepared to use the 
English dialogues in real life if they fully 
comprehended the meaning of the language 
used – in other words if they had a full 
Japanese translation.
3. Two Changes in the Paper Test
  JH and GO decided to change the end of 
semester paper test. A new format was 
introduced and the questions overall were 
harder compared to previous tests.
  Until the 2018/19 academic year, JH and 
GO had used the ‘open-book’ examination 
method. Students were permitted to use 
their notebooks during the end of semester 
exam. For the 2019/20 academic year the 
students now had an accurate copy of the 
English dialogues and an accurate Japanese 
translation of these dialogues. Using their 
notebooks during the final test would allow 
them to transcribe answers from their class 
notes and not exam their understanding of 
the course content.
  JH and GO made the 2019/20 final test 
a ‘closed book’ exam and increased the 
difficulty level of the questions. GO reduced 
the number of simple translation questions, 
both English to Japanese and Japanese to 
English. Instead of straight translation of 
an English or Japanese sentence, GO asked 
students to provide an appropriate response 
to a given medical condition. For example, 
“You are the patient, you suspect you 
have influenza, explain your condition to a 
doctor”, or “You are a doctor, your patient 
has a high LDL, give him health guidance”. 
These subjects were based on topics of 
skits student have previously learned. This 
new type of question could not simply be 
answered using rote memorization.
  The teachers prepared the students for 
the new test with a ‘mock test’ during the 
last class of the semester. This gave the 
students the chance to practice for the new 
type of questions and JH and GO hoped 
it would reduce their ‘examination stress’. 
The mock test papers also included key 
vocabulary expressions translated from 
English to Japanese by GO. These were 
useful during the mock test as well as the 
subsequent ‘real test’.
4. Changes Necessitated by the Covid-
　 19 pandemic.
  During the 2020/21 academic year, JH 
and GO changed three parameters of the 
course. JH and GO had previously used 
the end of the fall semester to review the 
course and discuss any proposed changes 
for the new academic year. However, this 
period (January 2020 to March 2020) 
was suddenly thrown into a ‘state of 
confusion’ due to the Covid-19 pandemic. 
The Japanese government introduced 
a state of emergency and this severely 
restricted normal working practices. JH and 
GO initially believed they might have to 
completely reorganize the course in order 
to teach it online. Fortunately, IWJC was 
able to limit its school closure to one month 
(April 2020) and was able to re-open in the 
second week of May 2020. Nevertheless, 
there were numerous new teaching practice 
regulations. JH and GO had to make several 
revisions.
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  First, JH and GO changed the method 
of speaking practice. Until 2019, students 
freely walked around the room finding 
three different partners with whom to 
practice both in Japanese and English. 
Every lesson they would role-play with six 
different students. For 2020/21, students 
were instructed to do all practice with the 
same partner – the student sitting nearest 
to them. This was to maintain as much 
social distancing as practically possible.
  Second, JH and GO distributed a new 
type of  worksheet .  The worksheets 
were designed to a l low students to 
practice vocabulary building, listening 
comprehension, and phrase dictations all 
on one sheet. This helped reduce ‘physical 
movement’ during the lessons – the literal 
standing up, collection of practice sheets 
and sitting down had to be minimized. 
  JH noted that the students’ performances 
during the speaking tests were improved 
overall compared to previous years. It was 
clear that since students practiced speaking 
and undertook the speaking tests with the 
same partners they had become used to 
each other’s voice and communication style. 
This was not an accurate simulation of real-
world health care situations. JH and GO 
decided it was an unavoidable consequence 
but something that would need to be 
addressed if the current Covid-19 infection 
prevention measures are continued for the 
2021/22 academic year.
  Third, JH and GO decided to return to 
an ‘open book’ final paper test. There was 
increased ‘examination stress’ throughout 
the college due to the Covid-19 pandemic 
restrictions.  As previously mentioned 
GO introduced a new format for certain 
questions, for example asking students to 
provide an appropriate response to a given 
medical condition. These questions were 
more difficult than in previous tests. Due to 
the combination of these factors JH and GO 
felt it appropriate to allow students to use 
their notebooks. The results were favorable. 
All students passed the final exam and 
average test scores were higher than in 
previous years.
5. Conclusion
  During the 2019/20 and 2020/21 academic 
years JH and GO concentrated on improving 
students’ overall medical English ability by 
“raising reading skills through speaking 
practice”. This training aims to assure 
students that effective speaking practice, 
using correct word stress, intonation and 
sentence rhythm can help improve overall 
understanding of the sentence. In addition 
students can improve their grammar skills 
through effective speaking practice coupled 
with memorization of English sentence 
patterns. JH and GO make a point during 
lessons to repeat key words and phrases. 
Whenever possible they would repeat 
previously learned expressions in the 
following units such as “What has brought 
you here today?” and “Take one tablet 
twice a day”.
  Changes were also made to the final test 
as previously mentioned. 
  JH and GO aim to further evolve the 
“reverse team teaching” methodology in 
academic year 2021/22 and continue to 
“raise reading skills though speaking”.
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has brought you here today?（今日はどう
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